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The Association for Child and Adolescent Counseling and the Association for LGBT Issues in
Counseling are committed to the principal that all children and adolescents have equal access to
supportive, affirming, and proficient counseling services that respond to their needs and

presenting concerns as lesbian, gay, bisexual, transgender, queer, questioning, intersex, asexual
or allied children and adolescents throughout their lifespan development.

Whereas,

Research attentive to LGBTQQIAA individuals point out that these children and
adolescents are at amplified risk for mental health concerns such as depression, suicide,
psychiatric care and hospitalization, substance abuse, running away, and high-risk sexual
behavior due to heterosexism and associated discrimination and other concerns such as
poor school performance and absenteeism, (Goodrich & Luke, 2015; Stone, 2003; Vare
& Norton, 1998; Weiler, 2003).

Research also demonstrates the benefit to LGBTQQIAA children and adolescents of: a)
school-wide programming (e.g., Gay-Straight Alliances; GLSEN, 2007), b) counseling
and psychotherapy that is open and affirming in comportment with recognized standards
of care (ACA, 2010; ALGBTIC Competencies Task Force, 2013; APA, 2012; Craig,
Austin, & Mclnroy, 2014), and c) the association between developmental assets such as a
supportive social environment or affirming relationship and positive outcomes for
LGBTQQIAA youth (Hatzenbeuhler, 2011; Saewye, Konishi, Rose, & Homma, 2014;
Sheets, R., & Mohr, J. (2009).

LGBTQQIA children and adolescents who have a supportive adult present in the school
can serve as a protective factor (McCabe & Rubinson, 2008). Conversely, LGBTQQIA
individuals who felt there was not a supportive adult present in the school with whom
they could speak with, were more likely to have attempted suicide multiple times in the
past year (Goodenow, Szalacha, & Westheimer, 2006).

Advocating, supporting, and being an ally for all children and adolescents are ethical and
legal obligations for counselors and constitute the standard of care as recognized broadly
across communities of helping professionals as indicated by national level professional
associations other (ACA, 2014; APA, 2011; ASCA, 2010; ASCA, 2012; ASCA, 2014)
Further, the Association for Child and Adolescent Counseling and the Association for
LGBT Issues in Counseling support the ASCA 2014 position statement on sexual
orientation stating that school counselors are to “promote affirmation, respect and equal
opportunity for all students regardless of sexual orientation, gender identity, or gender
expression” (p.39) and the ASCA Ethical Standards (2010) echo this concept as a part of
a Professional School Counselor’s ethical obligation.

Best practices with and on behalf of LGBTQQIAA children and adolescents include
prevention and developmental, comprehensive, and strengths-based interventions at the
individual, group, family, and community levels (Goodrich, Harper, Luke, & Singh,
2013) while constantly considering confidentiality and concerns of potential harm/risk to



child or adolescent when it comes to contacting parents/guardians and sharing trusted
information. (Richeson & Byrd, 2014).

e Counselor self-awareness of their own attitudes and beliefs toward LGBTQQIAA
individuals is a mainstay of ethical counseling practice and must be attended to
accordingly (Byrd & Hays, 2012).

e Understanding and building knowledge, awareness, and skills in regards to
LGBTQQIAA children and adolescents are vital components of multicultural
competencies. It is imperative that counselors examine, evaluate and implement
multicultural competencies and proper training with respect to LGBTQQIAA individuals
(Byrd & Hays, 2013; Goodrich & Luke, 2010).

e The counseling and development needs of LGBTQQIAA youth manifest in the contexts
of family, schools, communities, cultures of origin, and global society, and that
negotiation of these linked and overlapping systems should also encompass multicultural
competency and the application of a both/and approach that honors local and
international cultural perspectives along with respecting and assuring individual human
rights (UNICEF, 2014)

e Consultation and supervision have been long recognized as part of best practice to build
professional competency in new and emerging competency domains (ACA, 2014;
Bernard & Goodyear 2014), including attainment of proficiency in the use of empirically
grounded models and techniques with LGBTQQIAA children and adolescents (Moe,
Perera-Diltz, Sepulveda, 2014; Goodrich & Luke 2015).

e Inaccordance with the “advocacy orientation” that involves both systems changes
interventions as well as the implementation of empowerment strategies in direct
counseling (Lewis et al., 2003, pg. 1), counselors endeavor to improve access to
responsive individual, group, and family counseling services for and that reflect best
practices with LGBTQQIAA children and adolescents (Goodrich, Harper, Luke, &
Singh, 2013; Goodrich & Luke, 2009; 2013; Luke & Goodrich, 2015).

Therefore,

The Association for Child and Adolescent Counseling and the Association for LGBT Issues in
Counseling are committed to the principal that all children, adolescents, and young adults have
equal access to supportive, affirming, and proficient counseling that respond to their needs and
presenting concerns as lesbian, gay, bisexual, transgender, queer, questioning, intersex, asexual
or allied statuses. ACAC in tandem with ALGBTIC believes that counselors should have and/or
seek adequate training, professional development, and advocacy opportunities to further this
charge.

Summary

Researchers have consistently found that LGBTQQIAA individuals are at increased risk for
mental health concerns and other life stressors. The Association for Child and Adolescent
Counseling and the Association for LGBT Issues in Counseling actively advocate for the
support and affirmation of all LGBTQQIAA children and adolescents and all providers who
serve this population.
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